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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	453

	Proportion (%) of pupil premium eligible pupils
	26.9%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended – you must still publish an updated statement each academic year)
	2023-2026

	Date this statement was published
	17/10/2025

	Date on which it will be reviewed
	16/10/2026

	Statement authorised by
	R Kearsey – TLT CEO

	Pupil premium lead
	Louise Burridge

	Governor / Trustee lead
	Joycee Rebelo


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£171,195.00

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£171,195.00


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Battle Primary, our ambition is to improve outcomes of socially and economically disadvantaged pupils, reducing the variation between disadvantaged and non-disadvantaged groups.
Our priorities for our disadvantaged pupils align with our school improvement plan that is written to combat our whole school targets to improve the quality of teaching and learning across the school and increase the rates of progress.
Although financial support is provided for schools specifically for children who qualify for Pupil Premium, outstanding educational outcomes for these children are best achieved through ensuring outstanding practice in classrooms throughout the school. In this way all vulnerable children are helped to achieve the best possible outcomes according to their starting points.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	High persistence absence often due to complex needs
· PP absence is higher than non-PP
· SEND absence is higher than non-SEND

	2
	A language deficit – both a gap in vocabulary and a lack of ability to manipulate language for effect.  In turn this language deficit impacts writing outcomes

	3
	Gaps in key skills for phonics and reading – both decoding and comprehension – low starting points for a majority of our PP children

	4
	Gaps in key skills for maths – particularly place value and number knowledge.  The language deficit mentioned in 2, above, in turn impacts PP children’s ability to tackle reasoning and problem solving in maths 

	5
	Support from home with reading, homework etc. – low literacy and numeracy skills in some PP parents

	6
	Emotional wellbeing/SEMH needs present as poor self-regulation and conflict resolution, low academic resilience, self-esteem, independence and confidence 

	7
	Cultural capital experiences are lacking outside of school for many of our pupil premium children

	8
	Financial implications – support for some families for school trips, breakfast club and after-school clubs  

	9
	Gaps in key skills for writing – including transcription and composition.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To improve attainment in English (reading and writing) and close the gap between pupil premium children and non-pupil premium:

To ensure all children are confident readers with excellent phonic knowledge and improved comprehension skills due to increased knowledge of vocabulary and language. 

All PP pupils will achieve in line with their peers in reading. 

Further develop the profile of reading across the school, and expectations of texts/vocabulary. 

Improve staff knowledge of the reading curriculum expectations and strategies to support the needs of children not yet at age related expectations. 

Improve in each phase, % of PP children who achieve greater depth in reading.

Ensure all staff share clear expectations of the reading journey for their class over a term.

Promote the development of vocabulary and explanation of how meaning is enhanced through choice of words and phrases. 

Provide strong writing models and precisely defined objectives. 

Harness community support in increasing reading opportunities and improved fluency. 





	Targeted interventions in phonics and fluency will successfully meet the needs of identified pupils. 

Reading is planned in all sequences of work across all subjects.

Children who cannot read make good progress in standardised tests against benchmarks.

There will be an upward trend in pupils achieving GLD in EYFS; passing the phonic screening check in year 1; the attainment of pupils at KS1 optional SATs; and KS2 SATs will be in the highest quintile. 

Increased opportunities for children to read, share books and practise fluency.

Children have quality texts read to them regularly and join in class discussion about texts regardless of their attainment.

School reading spine is shared with parents and carers on the school website. 

Book units planned, using therapies to teach specific skills/gaps. 

Adults model and teach oracy skills focused on academic language and formal speech.

LSAs deployed effectively and with impact. 

QLA analysis informs planning and provision.

Guided work is targeted.

Clear variety of vocabulary activities in weekly planning. 

Children able to explain the what and why? 

Modelling explicit on working walls/displays. 

Children talk of modelling as part of the editing and revising process.

Children’s writing shows an increased range of vocabulary and sophisticated content and they can write and speak using formal language appropriately.

All children are routinely listened to each week.

Children can identify positive impact on their reading. 

Intonation, fluency and decoding improve 
Class Dojo promotes expectations and communication with parents.

Events planned and children’s excitement tangible. Follow up activities and engagement measured. 

Children/parent interviews reflect value and positive attitude to reading.


	To provide quality first teaching for all:

To raise the quality of teaching and learning. 
  
To ensure staff execute first wave teaching with an emphasis on raising standards in speaking English, listening and exploration of vocabulary.   
 
To ensure staff feel supported to try new initiatives and have a manageable workload.

To ensure students, ECTs and new staff are teaching high quality lessons.

To ensure staff implement rapid strategies to engage PP children. 

Ensure staff interpret and analyse assessment information so that underperformance is identified and addressed in planning and provision.
 
Ensure staff identify specific needs for PP children and focus their formative assessment in class on PP children. 
  
Improve planning so middle and higher attaining children use knowledge to solve problems, evaluate and invent.

To provide tuition and accelerate progress for target children.

To ensure teachers and children know what has been learned and what needs to be retaught.  
 
To improve the planning of teaching sequences and ensure, children can remember what they have been taught and apply it in increasingly sophisticated ways – this can be seen in their books and assessments. 
 
Embed assessment for learning in lessons.

To increase the percentage of PP children achieving greater depth across maths, writing and reading combined.

	The gap between PP and peers will reduce. 
 
All teaching is good or better with 
an increasing number of outstanding across the school.
 
Surveys undertaken, from range of stakeholders, will reflect that teaching and learning has improved. 
 
Pupils are making expected or accelerated progress.

Classroom practice is consistent and good practice is shared.
 
Release time for staff is used constructively. 

Students and ECTs aware of areas for development and the support outlined to address them.  
 
Progress and attainment of PP children in individual classes will be in line with partner class. 

Staff are aware of their class data analysis and how to teach to fill gaps and this is evidenced in books.  
 
PP children achieving EXS in reading, writing, maths and combined is in line or above their non-disadvantaged peers. 

Staff express support and professional dialogue with others. 
 
Planning of teaching sequences reflects recapping and fluency – this can be seen in their books and assessments. 
 
The use of targeted academic clubs and Third Space Learning ensures support is in place to assist targeted pupils to make accelerated progress. 

Targeted children are making progress. 
 
The progress of children receiving intervention accelerates from baselines in standardised testing or relevant baselines. 
 
Audits of plans show what children are receiving to reduce their individual barriers.

Teachers know what children need to know and remember at the end of each term in these subjects and can talk about it. 
 
Children can talk about their learning and recall key facts. 
 
Teacher confidence improves as staff see the benefit of approaches. 
 
Curriculum plans and units of work are well sequenced so that children know more, remember more and can do more at the end of each unit.  

Retrieval practice and assessment for learning in class shows children remember content over time.
 
Staff are knowledgeable about how to teach so that children remember. 


	To ensure Pupil Premium children attend school regularly:

Improve attendance for identified PP children so that it is in line with their peers. 
 
Improve overall attendance to 95% or above. 
 
Reduce persistent absence to below the national average. 

To close the gaps in learning caused by absence. 

To support key PP families to improve attendance. 
 
Reduce percentage of children who are late to school. 
 
Raise parental expectations of good attendance, particularly in Early Years.  

Improve engagement of parents on children’s entry to school. 

	Key PP families will be identified quickly, regular contact is made and support is in place. 
 
Attendance of identified PP children improves and is in line with peers. 
 
Principal and Inclusion Manager will be knowledgeable about the trend in data and will be able to report accurately on the attendance figures for this group. 
 
They will be able to discuss key children that are affecting attendance figures. 
 
Case studies undertaken reflect the support provided and relentless work by the school. 

Children are able to re-join and access sequenced lessons having completed necessary prep work. 
 
Relationships between parents and school for these key PP children will be a positive. 
 
Key PP children will feel a pride in their improved attendance and will feel safe and happy in school. 
 
PP children are on time for school. 

Parental engagement improves. Parents speak positively about spending time in school.

	To ensure Pupil Premium children have rich and varied experiences throughout their school life, helping to raise aspirations and hopes for the future and improve attitudes to learning: 

Through the curriculum and interactions with practitioners, ensure that children experience the awe and wonder of the world in which they live. 
Improve the cultural capital and enhance the experiences and opportunities available to PP children in order to improve attainment and progress. 
 
Ensure PP children have fair and equitable access to the curriculum and extra-curricular clubs and events. 
 
To provide an aspirational curriculum for our children that builds cultural capital over time. 
 
To provide PP children with stimulating experiences and broaden the opportunities available to them. 
 
To raise staff awareness of barriers faced by PP children.  

To ensure all PP children have access to school trips and experiences that they wouldn’t otherwise have access to. 
To promote social, emotional and behavioural development through the 
curriculum sequence. 
 
To develop children’s aspiration and appreciation of human creativity and achievement.  
To develop a wide and varied programme of clubs where PP children are proportionately represented.  

To develop PP children’s leadership skills and sense of citizenship. 

To ensure children’s experiences of school inform their understanding of the world, inspire their ambition and enable social 
mobility.  

To provide a wide pastoral offer so that children with social and emotional needs can access all aspects of school life. 

To support the implementation of the statutory PSHE guidance.

To improve lunchtime/playtime provision. 
 

	PP children will have experienced a wide and rich variety of experiences throughout their school life. 
 
Surveys will reflect the PP children enthuse about their experiences at school. 

All PP children will attend school trips. 
 
Families will feel supported. All PP children will have experienced ‘childhood essentials’ such as visiting a beach, castle, museum, theatre, gallery, sports arena, library etc.   
 
Surveys will reflect that these experiences are valued. 
 
Pupils will have raised aspirations due to the experiences they receive. 

PP children draw upon their experiences to make links with learning i.e. visiting the Victorian School Room at Reading Museum then  translates into their writing about a Victorian child. 
 
PP children’s vocabulary acquisition and development is good as a result of a range of broad and balanced experiences that link the outside world to their learning in school. 
 
Staff have a good understanding of the barriers that may prevent participation in clubs and work to overcome them.
 
PP children have high aspirations and the personal skills and drive to pursue them such as tolerance, resilience and fair play.  

PP children see themselves as active members of their school community. 

Staff and Y6 Children talk positively of their roles in school. 

Children are able to explain what skills/qualities the roles have helped develop. 

Social and emotional needs are met through targeted intervention and children are able to access school life. 
 
All children develop personal skills and British Values at play. 
 
PP children achieve personal targets such as improved attendance. Where measurable this information is tracked. 

PP children will report that lunchtimes and playtimes are fun and that behaviour on the playground has improved further. 
 
Reduction in playtime incidents and accidents.







Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £20,888.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Frequent, evidence- based CPD focused on the needs of pupils, particularly those from disadvantaged backgrounds. This will be achieved through external training, INSET and the staff meeting programme: 
· WalkThrus Instructional Coaching
· Questioning and feedback that moves forward
· Reasoning and Problem Solving in maths
· Read, Write, Inc  
· Numicon & other manipulatives
· Modelling in writing
· High Quality EYFS

Network meetings for Y2 and Y6 and Reading Year group meetings  
	EEF Toolkit – “Feedback” 
There is evidence to suggest that feedback involving metacognitive and self-regulatory approaches may have a greater impact on disadvantaged pupils and lower prior attainers than other pupils. Pupils require clear and actionable feedback to employ metacognitive strategies as they learn, as this information informs their understanding of their specific strengths and areas for improvement, thereby indicating which learning strategies have been effective for them in previously completed work. The impact is highest when a teacher delivers the feedback.  

EEF Toolkit – “Metacognition and 
Self-Regulation”  
There is some evidence to suggest that disadvantaged pupils are less likely to use metacognitive and self-regulatory strategies without being explicitly taught these strategies. Explicit teaching of metacognitive and self-regulatory strategies could therefore encourage such pupils to practise and use these skills more frequently in the future. With explicit teaching and feedback, pupils are more likely to use these strategies independently and habitually, enabling them to manage their own learning and overcome challenges themselves in the future. 
	1, 2, 3, 4, 6, 9

	2 x LSAs to provide further support
1 x Family Worker
1 x Inclusion Manager
To tackle attendance, social, emotional and welfare issues across the school
	EEF – “Evidence on impact of closures during Covid-19 pandemic”
There is growing evidence around the impact of school closures on the learning outcomes of pupils. Research shows a consistent pattern:
· Pupils have made less academic progress compared with previous year groups
· There is a large attainment gap for disadvantaged pupils, which seems to have grown
	1, 6, 9



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £126,462.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Booster groups for Y6 children and intervention reading groups for all PP children who are below reading age
	EEF Toolkit – Reading 
Comprehension Strategies  
Reading comprehensions strategies involve the teaching of explicit approaches and techniques a pupil can use to improve their comprehension of written text. Many learners will develop these approaches without teacher guidance, adopting the strategies through trial and error as they look to better understand texts that challenge them. However, we know that on average, disadvantaged children are less likely to own a book of their own and read at home with family members, and for these reasons may not acquire the necessary skills for reading and understanding challenging texts.
	3, 4, 5

	1:1 phonics intervention 
	EEF Toolkit – Phonics   
Studies in England have shown that pupils eligible for free school meals typically receive similar or slightly greater benefit from phonics interventions and approaches. This is likely to be due to the explicit nature of the instruction and the intensive support provided.
	3, 9

	Intervention groups for each year group including NELI -Language Link assessment 
	EEF Toolkit – Oral Language Interventions  
There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives. Given that Oral language interventions can be used to provide additional support to pupils who are behind their peers in oral language development, the targeted use of approaches may support some disadvantaged pupils to catch up with peers, particularly when this is provided one-to-one.
	3, 4

	Staffing:
· LSA provision across KS1 and KS2
· 3 x ELSAs
· Family Worker
· 1:1 Support
· 2 x extra LSAs in EYFS to support children arriving with low starting points
· Year 6 small group teaching in the mornings for English and maths

	EEF Toolkit – Oral Language Interventions  
There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives. Given that Oral language interventions can be used to provide additional support to pupils who are behind their peers in oral language development, the targeted use of approaches may support some disadvantaged pupils to catch up with peers, particularly when this is provided one-to-one. 
 
EEF Toolkit – Reduced Class Sizes  
In the UK, there is some indicative evidence to suggest that reception and Key Stage 1 pupils with lower prior attainment and from lower socioeconomic backgrounds may benefit from small classes, although the class size threshold at which this impact is identifiable varies between literacy and maths, and potentially also geographical area. 

EEF Guidance Report  Special Educational Needs in Mainstream Schools  

EEFToolkit – Small Group Tuition Studies in England have shown that pupils eligible for free school meals typically receive additional benefits from small group tuition. Small group tuition approaches can support pupils to make effective progress by providing intensive, targeted academic support to those identified as having low prior attainment or at risk of falling behind. The approach allows the teacher to focus on the needs of a small number of learners and provide teaching that is closely matched to pupil understanding. Small group tuition offers an opportunity for greater levels of interaction and feedback compared to whole class teaching which can support pupils to overcome barriers to learning and increase their access to the curriculum 
	1, 2, 3, 4, 6



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £23,845.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Emotional Well-Being Interventions (3 x ELSA)  
	EEF Guidance: Improving Social and 
Emotional Learning in Primary School 
	1, 6

	Structured Conversations with parents of focus PP children (supported by family worker and inclusion manager)
	EEF Toolkit – Parental Engagement  Disadvantaged pupils are less likely to benefit from having a space to conduct home learning. Evidence also suggests that disadvantaged pupils make less academic progress, and sometimes attainment levels even regress during the summer holidays, due to the level of formal and informal learning activities they do or do not participate in. By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate some of these causes of educational disadvantage, supporting parents to assist their children’s learning or their self-regulation, as well as specific skills, such as reading 
	1, 5

	Events with parental attendance for:
· Phonics Workshop
· Celebrations
· Performances
· Maths Workshop
· Curriculum afternoons
· MHST Coffee Mornings
· Sports Days
· Parents’ Meetings
· Summer Fayre
	EEF Toolkit – Parental Engagement  Disadvantaged pupils are less likely to benefit from having a space to conduct home learning. Evidence also suggests that disadvantaged pupils make less academic progress, and sometimes attainment levels even regress during the summer holidays, due to the level of formal and informal learning activities they do or do not participate in. By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate some of these causes of educational disadvantage, supporting parents to assist their children’s learning or their self-regulation, as well as specific skills, such as reading
	1, 2, 4, 5

	Provision of breakfast club  
	EEF – Magic Breakfast  
Making the case for school breakfasts   A systematic review of the effects of breakfast carried out by Leeds 
University found a positive correlation between breakfast consumption and children’s cognitive function including improvements in children’s attention, memory, and executive function In 2016, the Education Endowment 
Foundation and The Institute for Fiscal Studies carried out a randomised controlled trial of Magic Breakfast’s model and found pupils in schools supported by Magic Breakfast made an additional 2 months academic progress over the course of a year. Teachers report that school breakfast provision improves pupils’ behaviour, readiness to learn, energy levels, concentration, punctuality and attendance. This evidence suggests that school breakfast provision can contribute towards tackling the educational attainment gap, improving 
the skill and productivity of our workforce, and driving economic growth. 
	8

	Subsidies  
· Trips  
· Clubs/holiday provision  
· Residential trip for Year 6
· Music – Hexagon & Cultural Capital – London show
· Cinema trip

	DFE – PE and Sport Premium Survey 
research report  
 
DFE – Extra Support for disadvantaged children during school holidays.  Evidence suggests that attending holiday clubs can have a positive impact on children’s attainment, health and wellbeing. This is especially true of clubs that provide enrichment activities as well as meals – and that involve children and parents in preparing healthy food.  
	6, 7, 8

	Before school dance club led by an external provider and specialist sports provisions off the curriculum e.g. fencing and rowing
	EEF Toolkit – Physical Activity:
Pupils from disadvantaged backgrounds may be less likely to be able to benefit from sport clubs and other physical activities outside of school due to the associated financial costs (e.g. equipment). By providing physical activities free of charge, schools give pupils access to benefits and opportunities that might not otherwise be available to them.
	6, 7, 8

	Developing Early Years outside space to encourage physical development and activity.
	EEF Toolkit – Physical Activity:
Pupils from disadvantaged backgrounds may be less likely to be able to benefit from sport clubs and other physical activities outside of school due to the associated financial costs (e.g. equipment). By providing physical activities free of charge, schools give pupils access to benefits and opportunities that might not otherwise be available to them.
	6, 7

	Clubs and extra-curricular activities
	EEF Toolkit – Physical Activity:
Pupils from disadvantaged backgrounds may be less likely to be able to benefit from sport clubs and other physical activities outside of school due to the associated financial costs (e.g. equipment). By providing physical activities free of charge, schools give pupils access to benefits and opportunities that might not otherwise be available to them.
	6, 7



Total budgeted cost: £171,195.00
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils during the 2024/25 academic year using EYFS GLD, key stage 1 and 2 performance data, phonics check results, MTC results and our own internal assessments.  We have also compared it with the data for 2023/24 to ascertain if our most disadvantaged children are making progress and have recovered ground lost during the Covid-19 pandemic.  Schools were not required to publish their 2022 KS1 and KS2 results because statutory assessments only returned for the first time since 2019, without adaptations, after disruption caused by the pandemic. DfE shared our school’s 2022 performance data with us, to help us better understand the impact of the pandemic on our pupils and how this varies between different groups of pupils. COVID-19 had a significant impact on the education system and this disruption affected schools and pupils differently.  As a school, we have seen an on-going impact of the pandemic both academically and socially for all children, but especially our pupil premium children, and this was evident in our end of key stage 2023 data.  In 2024-2025, the gap has narrowed, especially in reading and maths (although weaker in MTC and arithmetic papers), but not as swiftly as we would like in writing.  This has guided our strategy decisions for academic year 2025-2026 and the level of support and intervention being provided to disadvantaged children.
To help us gauge the performance of our disadvantaged pupils we compared our results to those for disadvantaged and non-disadvantaged pupils at a national and regional level (these comparisons are to be considered with caution given the caveats stated above). We also looked at these comparisons using pre-pandemic scores for 2019, in order to assess how the performance of our disadvantaged pupils has changed during this period.  Data from assessments suggest that, despite some strong individual performances, especially at the greater depth standard, the progress (or value added) of the school’s disadvantaged pupils in 2024/25 was lower than we would like, especially in reading and mathematics at KS2. Analysis suggests that the main reasons for this are the ongoing impact of COVID-19; reduced attendance and lack of parental engagement, although we also identified that some of the approaches we have used to boost outcomes for disadvantaged pupils had less impact than anticipated.  A focus this academic year will be on writing and crafting sentences, fluency skills in mathematics and reading interventions for the lowest 20% (many of whom are pupil premium children).  
Attendance among disadvantaged pupils in 2024/25 was 94.2%, which although 2.1% above national for disadvantaged pupils, was still below the attendance of non-pupil premium children at the school, whose attendance was 96.0% in 2024/25.  Persistent absence for disadvantaged children was 20.6%.  Again, below the national of 26.5%, but still 7.8% above persistent absence figures for children in the school who are not disadvantaged (PA 12.8%).  This gap is decreasing every year, but we recognise that this gap is still too large which is why raising the attendance of our disadvantaged pupils is a focus of our current plan.
Our observations demonstrated that pupil behaviour improved last year, but challenges in relation to wellbeing and mental health remain significantly higher than before the pandemic.  The impact on disadvantaged pupils has been particularly acute.
We have reviewed our strategy plan and made changes to how we intend to use some of our budget this academic year to ensure that we are on track to reach our ‘2023-2026 Pupil Premium Three-Year Plan’.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider

	Read, Write Inc.
	Ruth Miskin

	Speech & Language Link (NELI)
	BIG Language Solutions

	Purple Mash
	2Simple

	Number Stacks
	Number Stacks UK

	Accelerated Reader
	Renaissance Learning

	Third Space Learning maths tuition
	Third Space

	Reciprocal Reader
	FFT Education Ltd.



Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	n/a

	The impact of that spending on service pupil premium eligible pupils

	n/a



Further information (optional)
	Evidence has been taken from:
· Department for Education
· The Education Endowment Fund (Research Principles & the Teaching and Learning Toolkit)
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